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This study examines the balance of HEI-school responsibilities for secondary PGCE 
courses, and extends previous work in this dimension of partnership by moving beyond 
the perspective of HEI course managers through content analysis of HEI course 
documentation and interviews with HEI course leaders. The views of mentor, school ITT 
co-ordinator, university tutor, and student participants in these courses were also 
examined, through a questionnaire survey across ten HEI-school partnerships. More 
specifically, the aim has been to examine the balance of HEI-school responsibility for: 
course planning and organisation; the assessment of students' teaching; and the 
assessment of students' work other than teaching. Here, as in other aspects of the study, 
the experience of participants has been analysed at the level of the overall course, and 
from the perspective of each of the participant roles. A second, more extensive, aim of the 
study has been to establish the nature of these courses, particularly within a framework of 
what may be ailed 'technical', 'interpretive', and 'critical' conceptions of teaching This 
model has also been extended to the importance placed upon the foci of students' 
reflection, and other aspects of the nature of teachers', tutors' and students' work on 
PGCE courses. The implications of these course characteristics in terms of the forms of 
teacher professionalism associated with them provides a complementary theme which 
runs through the study. The latter part of this thesis includes a survey of four School 
Centred Initial Teacher Training Schemes. Differences between data from the HEI 
documentation, and the perspectives of HEI course leaders, and the teacher, tutor, and 
student participants have been examined. The association between the balance of HEI- 
school responsibilities and the nature of courses was also examined, with particular 
reference to the evident association of shared HEI-school course responsibilities with 
course experiences, which may support the development of extended forms of 
professionalism.
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Figure E: Some changes in the nature of the literature on mentoring
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Figure G: Some strategies to support reflective practice in ITT
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D. Development of research instruments
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The content and form of the questionnaires
Figure I: see over the page
Figure I: Factors examined through questionnaires
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iv. The content and form of the interviews and analysis of the HEI 
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Figure J: Factors examined through interviews of HEI course leaders
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(N = 158, 337, 398, 92 questionnaire responses from the respective rdles)
Chart II-W:
The means of support for 'good practice' in students' teaching
The perspective of students




Document-based means of assessment of students' achievement
of competences:
The perspective of teachers and tutors
(N = 164, 353, 93 questionnaire responses from the respective roles)
3 As noted above, the data have been weighted to allow for the differing number of respondents 
in each role-set
Chart II-Y:
Document-based means of 
achievements of competences: 





(N = 517, 415, 415, 93 questionnaire responses from the respective roles)
Chart II-Z:
Inter-personal means of assessment of students' achievements of
competences:
The perspective of teachers and tutors
B 
(N = 164, 353, 93 questionnaire responses from the respective roles)
Chart II-AA:
Inter-personal means of assessment of students' achievements of
competences








Promotion of the technical conception of teaching:
Variation between the HEI-school partnerships/SCITTs
(N = 102, 56, 182, 110, 141, 97, 83, 65, 81, 91, 42 questionnaires 
respectively relating to the partnerships/SCITTs above)
Chart II-CC:
Promotion of the critical conception of teaching through courses
Variation between the HEI-school partnerships/SCITTs
(N= 102, 56, 182, 111, 142, 96, 83, 69, 80, 91, 42 questionnaires relating 
to the respective partnerships/SCITTs above)
within 
technical conception of teaching 
Chart II-DD:
Promotion of the technical conception of teaching through courses: 





(N = 102, 56, 182, 110, 141, 97, 83, 65, 81, 91, 42 questionnaires 
relating to the respective partnerships/SCITTs above)
not 
Chart II-EE:
Promotion of the interpretive conception of teaching through courses:









(N = 102, 55, 182, 111, 142, 97, 83, 69, 80, 91, 42 questionnaires relating 




Promotion of the critical conception of teaching through courses:
Variation between the contribution of the respondent roles across
the HEI-school oartnershios/SCITTs
40- 
y ' * 
/ I £2 
(N = 102, 56, 182, 111, 142, 96, 83, 69, 80, 91, 42 questionnaires relating 





















The nature of teachers' and tutors' work with students in ITT 
courses
processes 
1 These categories are broadly similar to, and complement, the categories of work examined 
through the questionnaires, but this dimension of responsible for course management was, 











The nature of teachers' and tutors' work with students:
HEI intentions for the courses overall
(N = 10 sets of HEI documentation)
training 
educating 





The nature of teachers' and tutors' work in ITT courses:














Statistical significance of the variation between the nature of work of teachers
and tutors in ITT courses:
HEI intentions for teachers and tutors






















The relative emphasis on training and examining theory:
Variation between the intentions of HEIs
1.2
(10 sets of HEI documentation)
providing students with information 
about the school
building the confidence of students through encouragement
  
i.e., relating classroom practice to theories
  
telling students how to deal with specific situations
  




The nature of teachers' and tutors' work with students:
The courses overall











The perspective of teachers, tutors and students
structured 
Chart III-E:
The nature of teachers' and tutors' work with students:









(N 175-176 questionnaire responses from ITT co-ordinators 368-370 
from mentors, 101-102 from tutors to the respective categories above)
Table III-B:
Statistical significance of the variation between the nature of the work of
teachers and tutors in ITT courses:
The contribution of teachers and tutors
























(N 175-176 questionnaire responses from ITT co-ordinators 368-370 from mentors, 
101-102 from tutors to the respective categories above)




The nature of teachers' and tutors' work with students:










(N = 427, 428, 425, 428 425 questionnaire responses from students to 
the respective categories above)
223
Table III-C:
Statistical significance of the variation between the nature of
the work of teachers and tutors in ITT courses:
The perspective of students















(N = 427, 428, 425, 428 questionnaire responses from students to 




examining teaching from a moral, social or political viewpoint. 
Chart III-G:
The work of teachers and tutors in examining moral, social or
political viewpoints in ITT courses:
The perspective of students







The extent to which teachers' and tutors' work with students 
involved telling them how to deal with specific situations: 
Variation between the HEI-school partnerships/SCITTs
£..y
2.7
(N = 103, 60, 186, 121, 144, 100, 88, 69, 83, 91, 41 questionnaires relating 
to the respective partnerships/SCITTs above)
Chart Ill-l:
The extent to which teachers' and tutors' work with students
involved providing information about the school
Variation between the HEI-school partnerships/SCITTs
2<o 2.1
(N = 102, 60, 191, 122, 153, 104, 89, 71, 84, 95, 45 questionnaires 
relating to the respective partnerships/SCITTs above)
Chart III-J:
The extent to which teachers' and tutors' work with students
involved relating practice to theory
Variation between the HEI-school partnerships/SCITTs
2.1 f-O 2.1
(N = 104, 60, 191, 122, 153, 104, 89, 71, 84, 98, 45 questionnaires 
relating to the respective partnerships/SCITTs above)
was 
Chart III-K:
The extent to which teachers' and tutors' work with students
involved relating practice to theory
Variation between the contribution of the respondent roles across
the HEI-school partnerships/SCITTs
r, 
', *~ ~ '* ~   ', ' '
', '.', : \~-l
>  'f \.\  *.
(N 104, 60, 190, 122, 152, 103, 89, 70, 83, 98, 41 questionnaires 
relating to the respective partnerships/SCITTs above)
Chart III-L: see over the page
Chart III-L
The extent to which teachers' and tutors' work with students 
involved telling them how to deal with specific situations 






(N 104, 60, 191, 121, 152, 104, 88, 71, 84, 97, 41 questionnaires 
relating to the respective partnerships/SCITTs above)
2 Analysis of the HEI documentation showed that there was also particular emphasis on 
teachers' and tutors' responsibilities for monitoring the experiences and progress of students. 
This was a responsibility which extended to mentors as well as to ITT co-ordinators and tutors, 
although it was most extensive when associated with the broader responsibilities of the latter 
two roles. Similarly, responsibility for managing the courses rested in particular with ITT co- 
ordinators, who had relatively broad responsibilities for the courses in school. The primarily 
school-based location of the courses almost certainly explains tutors' limited responsibility for 




relating practice to theory. 
critical 


















The purposes of students' reflection within the technical,
interpretive and critical conceptions
HEI intentions for the courses overall
B
C
(N = 10 sets of HEI documentation)
intended 






knowledge of a context, 
the next lesson, 
Chart IV-B:
The purposes of students' reflection within categories of the
technical conception
HEI intentions for the courses overall
\
(N = 10 sets of HEI documentation)
training 




openness to ideas, 
understanding a range of contexts, 
the experiences of others, 
Chart IV-C:
The purposes of students' reflection within categories of the
interpretive conception
HEI intentions for the courses overall
y 




(4) the critical conception of reflection
relating theory and practice, vice versa
  analysing contexts, 





The purposes of students' reflection within categories of the
critical conception
HEI intentions for the courses overall
I 
\
(N = 10 sets of HEI documentation)
foci 





The foci of students' reflection within the technical, interpretive,
and critical conceptions
HEI intentions for the courses overall
2.5
2.8
(N = 10 sets of HEI documentation)
foci 
purpose 






observation of a teacher, 
student's knowledge, 
research, 
own teaching - 
Chart IV-F:
The foci of students' reflection within categories of the technical
conception
HEI intentions for the courses overall
(N = 10 sets of HEI documentation)
(3) the interpretive conception of reflection
a range of contexts, 
school experience, 







The foci of students' reflection within categories of the
interpretive conception
HEI intentions for the courses overall
(N 10 sets of HEI documentation)




Chart IV-H: see over the page
Chart IV-H:
The foci of students' reflection within categories of the critical
conception
HEI intentions for the courses overall





The intended contribution of teachers, tutors and students
mentors' 
Chart IV-I:
Responsibility for developing students' purposive reflection within
the technical, interpretive and critical conceptions




(N = 10 sets of HEI documentation)
training 
Table IV-A:
Statistical significance of variation between teachers' and tutors' 
responsibility for developing the purposes of students' reflection 



























Responsibility for developing students' purposive reflection within
the technical, interpretive and critical conceptions
HEI intentions for students
-]- I'////  
(N = 10 sets of HEI documentation)
Table IV-B:
Statistical significance of variation between the responsibility of
students' and of teachers' and tutors' for developing students'
purposive reflection.
























Responsibility for developing students' reflection upon foci within
the technical, interpretive and critical conceptions
HEI intentions for teachers and tutors
V/\ 
10 sets ofHEl documentation)
Table IV-C:
Statistical significance of variation between teachers' and tutors'
responsibility for developing the foci of students' reflection

















N 10 sets of HEI documentation
Chart IV-L:
Responsibility for developing students' reflection upon foci within
the technical, interpretive and critical conceptions
HEI intentions for students
(N = 10 sets of HEI documentation)
Table IV-D:
Statistical significance of variation between the responsibility of
students' and of teachers' and tutors' for developing the foci of
students' reflection.


























The foci of students' reflection
The overall perspective
*\ 
(N = 1045, 1047, 1048, 1049, 1041, 1037, 1045 questionnaire 






The perspective of teachers, tutors and students
Chart IV-N:
The importance placed upon the foci of reflection by teachers
and tutors in their work with students
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1 The data from students have also been presented in this chart in the interests of transparency 
although, as before, their perspective will be commented upon separately because they 
represent a view of the courses as which triangulates with the views of the teachers 
and tutors who the courses.
Table IV-E:
Statistical significance of variation between the importance placed upon the foci
of reflection by teachers and tutors in their work with students
The contributions of teachers and tutors
foci of 
students' reflection
how teach content 
teaching skills 
style teaching 
how pupils learn 
underlying values 
social etc. context 
adequacy of theory
























(N = questionnaire responses from 165-167 ITT co-ordinators, 363-366 
mentors, 96-99 tutors, 1043-50 from all respondents)
work 
post-Circular 9/92 














































































The time and thought you have put into this questionnaire is greatly appreciated.
Thank you very much *















































































